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The network has gone from strength to strength over the past year and now boasts 155 members drawn from schools, local authorities, the 3rd sector, Education Scotland and the GTCS. We fulfilled our ambition of extending beyond the West of Scotland to host a successful event at the University of Edinburgh bringing together members of SERA LiSEN and the poverty network. Dr Geetha Marcus and Dr Joan Mowat presented on the topic of  ‘Closing the Attainment Gap: What can schools do?’ At SERA 2017, a symposium, led by Professor Margery McMahon, drew together insights on the nature of the poverty-related attainment gap  (Dr Joan Mowat), distributed leadership (Christine Smith, EdD student, University of Strathclyde) and teacher leadership (Joanna Holmes, EdD student, University of Strathclyde). In addition, two former Into Headship students (Barry Smedley, Douglas Academy) and Alison McCloy (Depute Headteacher, Bearsden Academy) participated within a workshop in which they presented their work through the prism of research. [image: ]
Poster presented at SERA Conference Workshop Nov 2017: Barry Smedley
A further event, jointly hosted by the University of Glasgow, provided an opportunity for members to engage in a dialogue with Professor Toby Greany relating to hierarchy, markets, networks and leadership in England, bringing to the fore interesting contrasts with Scotland. At the forthcoming SERA Conference to be hosted at the University of Glasgow, a roundtable will be chaired by Dr Joan Mowat  focussing on middle leadership.
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Professor Margery McMahon, SERA LiSEN Co-Convenor
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rocess (Hopkins and coleagues, 1994 s cited by Chapman,
2014)

o performers benefitfrom beter qualfied and beter sklled
teachers’ (OECD, 20160)

“There is widespread agreement now tht althe actors inide |
th school that affctcildren' leaming and achievement,the | __

most mportant s the teacher, not standords,asessments, =
resource o even the schoofs eadership, bt th qualty of the

teoche.. Hargreaves & Fulln, 2012, i)

Someseyscammandsions:
o oty e ok e theighest ity o e —
g o o echas 1o o s KB A

st pley o st o e ensgrtes s s <
iy st s araa e csion o, e gl
B oy e e e
g e vt o ey e g o e i
O et i e ot s i =
rettanfadetied i

S v et s o s e ot
e i s i Corren, 00 159

Tronsformotiona Leodership focuses on cutivating o cuture and
Community within theschool conducie £ inovatie thinking that

challengesladers and fllowerst full engage ond o motivate
others o produce beyond their urent capacty.Cleary developing
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o shar earning n th ransioionofvsion o reaty.

IHooperond Serhardt, 2016, 14)
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When teaches work together in teams,they il earnfrom eachoxher's
techniquesand practice because they can fnlly s these pracices
fehanced viibilty) they are o onge hcden bhind aclosed dassroom
door.The vsibilty i enhanced even further when tis becomes
organsaton wid rather thanust smong Indiidua collaborating
collapues.(Hate, 2009, cte by Schieichr, 2035, 64)
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(Pedr et 3, 2008, 3 ced by Frow, 2012, 208)
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